Pupil premium sirategy statement

This statement details our school’s use of pupil premium funding to help improve
the attainment of our disadvantaged pupils.

It outlines our pupil premium strategy, how we intend to spend the funding in this
academic year and the effect that last year's spending of pupil premium had
within our school.

School overview

Detail Data

School name Richard De Clare
Community Academy

Number of pupils in school 352

Proportion (%) of pupil premium eligible pupils 30%

Academic year/years that our current pupil premium 2024-2027
strategy plan covers (3 year plans are recommended)

Date this statement was published November 2024
Date on which it will be reviewed July 2025
Statement authorised by Lucinda Bellett
Pupil premium lead Lucinda Bellett
Governor / Trustee lead Sarah Dignasse

Funding overview

Detail Amount

Pupil premium funding allocation this academic year £184,992

Pupil premium funding carried forward from previous £0
years (enter £0 if not applicable)

Total budget for this academic year £184,992
If your school is an academy in a trust that pools this
funding, state the amount available to your school this
academic year




Part A: Pupil premium strategy plan

Statement of intent

At Richard de Clare we will use pupil premium funding to improve the progress and attainment
of disadvantaged pupils.

We understand that using our pupil premium funding to improve teaching quality is the most ef-
fective way to improve outcomes for disadvantaged pupils. Additionally, we will identify the
specific challenges faced by our disadvantaged and vulnerable pupils, both academic and
non-academic.

Our strategy plan will focus on the controllable challenges that are having the most significant
adverse impact on our disadvantaged pupils. We will adopt a tiered model, focusing on high
quality teaching first and foremost, alongside targeted academic support and wider strategies.
We will consider evidence summaries, including EEF, and seek out proven strategies where con-
text and outcomes match the need of pupils at Richard De Clare Community Academy.

High-quality teaching is at the heart of our approach, with a focus on areas in which disadvan-

taged pupils require the most support. This is proven to have the greatest impact on closing the

disadvantage attainment gap and at the same time will benefit the non-disadvantaged pupils

in our school. Implicit in the infended outcomes detailed below, is the intention that non-disad-

vantaged pupils’ attainment will be sustained and improved along-side progress for their disad-
vantaged peers. Our approach will be responsive to common challenges and individual needs,
rooted in robust diagnostic assessment, not assumptions about the impact of disadvantage.

Challenges

This details the key challenges to achievement that we have identified among
our disadvantaged pupils.

Challenge Detail of challenge
number

1 Assessments, observations, and discussions with pupils suggest
disadvantaged pupils generally have greater difficulties with reading and
writing than their peers.

On entry to Reception class in the last two years, between 45% - 90% of our
disadvantaged pupils arrive below age-related expectations compared to
25% - 60% of other pupils. This gap narrows but remains significant.

2 Assessments, observations, and discussions with pupils indicate
underdeveloped oral language skills and vocabulary gaps among many
disadvantaged pupils. These are evident from Reception through to KS2 and
in general, are more prevalent among our disadvantaged pupils than their
peers.

Our on-entry communication and language assessments indicate that 45%-
?0% are below ARE compared to 25%- 60% of their peers. Although we are




usually able to close gaps by end of KS2, any delay closing gaps in
language development has a wider impact on academic progress.

3 Assessments, observations, survey responses and discussions with pupils and
families have identified social and emotional issues for many pupils, and
difficulties with self-regulation. These challenges particularly affect
disadvantaged pupils, including their attainment.

A large proportion of our disadvantaged pupils require additional support
with social and emotional needs, both in and out of the classroom.

4 Our attendance data over the last two years indicates that attendance
among disadvantaged pupils has been between 3 and 5% lower than for
non-disadvantaged pupils.

24 - 39% of disadvantaged pupils have been ‘persistently absent’ compared
to 31-21% of their peers during that period. Our assessments and
observations indicate that absenteeism is negatively impacting
disadvantaged pupils’ progress.

Infended outcomes

This explains the outcomes we are aiming for by the end of our current strategy
plan, and how we will measure whether they have been achieved.

Infended outcome Success criteria

High quality teaching of reading,
writing and mathematics, resulting
in strong outcomes as standard for
all pupils by 2027

Achieve National average attainment at end of KS2 in
reading writing and maths

Achieve strong internal evidence of pupils in other years
as being on-track to achieve outcomes in line with
National Averages at the end of Key Stage 2

Improved oral language skills and
vocabulary among disadvantaged

pupils.

Assessments and observations indicate significantly
improved oral language among disadvantaged pupils.
This is evident when friangulated with other sources of
evidence, including engagement in lessons, book
scrutiny and ongoing formative assessment.

To achieve and sustain improved
wellbeing for all pupils in our
school, particularly our
disadvantaged pupils.

Sustained high levels of wellbeing by 2024/25
demonstrated by:

e qualitative data from student voice, student and
parent surveys and feacher observations

e disadvantaged pupils put themselves forward for
school responsibility and are highly involved with
school roles.

All teaching and learning staff are suitable trained in
emotional health and wellbeing. Restorative practice is
embedded. As a result, adult-pupil interactions support
and develop wellbeing within and beyond the
classroom.




To achieve and sustain improved

aftendance for all pupils,

particularly our disadvantaged

pupils.

Attendance meets 96%+ by 2026

being reduced by 2%.

Attendance policy and procedures have been clearly
communicated, implemented and understood.

The percentage of all pupils who are persistently ab- sent
being below 8.2% and the figure among disadvantaged
pupils being no more than 2% lower than their peers.

The overall absence rate for all pupils being no more
than 4%, and the attendance gap between disad-
vantaged pupils and their non-disadvantaged peers

Activity in this academic year

This details how we intend to spend our pupil premium (and recovery premium
funding) this academic year to address the challenges listed above.

Teaching (for example, CPD, recruitment and retention)

Budgeted cost: £49,000

Activity Evidence that supports this approach Challenge
number(s)
addressed

We will fund ongoing teacher | There is strong evidence base that suggest 1.2

training and release time. quality first teaching has the greatest impact on

Teacher will work with expert all learners.

practitioners and senior EEF research on improving reading highlight the

leaders to develop and importance of supporting pupils to develop

embed strategies for high fluent reading capabilities, and teaching

quality adaptive teaching reading comprehension strategies through

with a particular focus on modelling and supported practice.

language and literacy. EEF reading-comprehension-strategies

Mechanisms of Professional EEF literacy-ks2

Development planned for EEF literacy-kS1

and evident.

EEF guidance-reports effective-professional-
development

Increase professional skills Academic guidance on teaching spelling ex- 1.2

and expertise of classroom
staff in the teaching of basic
grammair, spelling and
punctuation to develop
writing skills. (consultancy)

plicitly highlights the need to effectively imple-
ment a school-wide spelling programme (see
The Education Endowment Foundation —Im-
proving Literacy in KS1).

EEF — Improving Literacy in KS1

Academic guidance on teaching writing ex-
plicitly highlights the importance of teaching
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https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks2
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks-1
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/effective-professional-development
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/effective-professional-development
https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/literacy-ks-1/Improving_Literacy_in_KS1_Recommendations_Poster.pdf

writing as a process and not as a single event
(see The Education Endowment Foundation —
Improving Literacy in KS1).

EEF — Improving Literacy in KS1

To ensure access to full
enrichment offer and a rich

foundation curriculum which,

in its implementation, meets
the needs of all learners and
in particular diminishes gaps
for our disadvantaged pupils

EEF life skills

The benefits of curriculum enrichment

opportunities have a positive impact on both
learning and wellbeing.

1.2



https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/literacy-ks-1/Improving_Literacy_in_KS1_Recommendations_Poster.pdf
https://educationendowmentfoundation.org.uk/guidance-for-teachers/life-skills-enrichment

Targeted academic support (for example, tutoring, one-to-one

support structured interventions)

Budgeted cost: £57,000

Activity

Evidence that supports this approach

Challenge

number(s)
addressed

and Language Therapy,
and upskill staff in language
development strategies

and language support across the school to
identify assess individuals and train staff in
appropriate strategies.

EEF toolkit (+6)
EEF literacy-ks2

Oral language interventions can have a positive
impact on pupils’ language skills. Approaches
that focus on speaking, listening and a
combination of the two show positive impacts
on attainment:

Fund staff (LSAs and external | Tuition targeted at specific needs and 1.2
tutors) to provide additional knowledge gaps can be an effective method to
interventions targeted at support low attaining pupils or those falling
disadvantaged pupils who behind.
require further support. A One to one tuition | Teaching and Learning
significant proportion of the Toolkit | EEF
pL.J"pk')ls v(;ho (rjecel;/e TU;OFIHQ Positive effects have been found in studies
w | s. 'S?h van ohge ' where teaching assistants deliver high-quality
L?C;]J |Tr;g‘ ose who dre structured interventions which deliver short
'gh attainers. sessions, over a finite period, and link learning to
classroom teaching:
Teaching Assistant Interventions | Teaching and
Learning Toolkit | EEF
Lexia reading intervention EEF project evaluation — Lexia Core 5 1
programme delivered EEF toolkit (+1)
through computer-based
reading programme. EEF high padlock (2+)
EEF projects-and-evaluation/projects/lexia
https://www.lexiauk.co.uk/proven-results/
1:1 and small group inter- There is evidence to show that the rate at 2
vention and mentoring that which a child develops language is sensitive to
targets disadvantaged pu- the amount of input they receive from the
pils who have fallen behind adults and peers around them, and that the
opment. Wellcomm pro- important than the quantity. This is best
gramme. achieved through a considered evidence-
based approach.
EEF — Supporting oral language development
Provide specialist Speech We will provide an additional 5 days of speech 2



https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/teaching-assistant-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/teaching-assistant-interventions
https://educationendowmentfoundation.org.uk/projects-and-evaluation/projects/lexia
https://www.lexiauk.co.uk/proven-results/
https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/literacy-ks-1/Supporting_oral_language_development.pdf
https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/literacy-ks-1/Supporting_oral_language_development.pdf
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks2

Oral language interventions | Teaching and
Learning Toolkit | EEF



https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions

Wider strategies (for example, related to attendance, behaviour, well-

being)

Budgeted cost: £ 78,992

acute issues.

to ours, we have identified a need to set a small
amount of funding aside to respond quickly to needs
that have not yet been identified.

Activity Evidence that supports this approach Chadllenge
number(s)
addressed

To implement a There is extensive evidence associating childhood 3.4

pastoral support social and emotional skills with improved outcomes at

package to improve school and in later life (e.g., improved academic

wellbeing and performance, attitudes, behaviour and relationships

aftendance, with peers):

including OPAL EEF Social and Emotional Learning.

initiative. pdf(educationendowmentfoundation.org.uk)

The DfE guidance ‘improving school attendance’ has
been informed by engagement with schools that have
significantly reduced levels of absence and persistent
absence

To ensure access to EEF life-skills-enrichment 3.4

full enrichment offer, The benefits of curriculum enrichment opportunities

including educational | have a positive impact on both learning and

trips and visits wellbeing. We are committed to ensuring that

provision is not limited by children’s financial
circumstances.
Arts participation | Teaching and Learning Toolkit | EEF

Contingency fund for Based on our experiences and those of similar schools All

Total budgeted cost: £ 184,992



https://educationendowmentfoundation.org.uk/public/files/Publications/SEL/EEF_Social_and_Emotional_Learning.pdf
https://educationendowmentfoundation.org.uk/public/files/Publications/SEL/EEF_Social_and_Emotional_Learning.pdf
https://educationendowmentfoundation.org.uk/guidance-for-teachers/life-skills-enrichment
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/arts-participation

Part B: Review of outcomes in the previous academic
year

Pupil premium sirategy outcomes

This details the impact that our pupil premium activity had on pupils in the 2023 to
2024 academic year.

We have analysed the performance of our school’s disadvantaged pupils dur-
ing the 2023/2024 academic year, using Key Stage 1 and 2 performance data,
phonics check results and attendance data. Significant improvements to qual-
ity of teaching and learning were evidenced alongside accelerated progress
for most pupils, including disadvantaged pupils.

e Disadvantaged pupils outperformed pupils who are from non-disadvan-
taged backgrounds at the end of Key Stage 2 in writing.

e Disadvantaged pupils outperformed pupils from a non-disadvantaged
background in reading and maths and outcomes were above the Na-
tional Average for this group at the end of Key Stage 1.

e Outcomes of disadvantaged pupils for the Year 4 Multiplication Tables
Check are in line with National Average.

e InYearb, disadvantaged pupils now perform in line with those from non-
disadvantaged backgrounds in reading.

e Attendance for disadvantaged pupils has increased by 3% since the pre-
vious academic year and is now 21.41%.

e The aftendance gap has reduced to less than 2% below those from non-
disadvantaged backgrounds.

e Persistent absenteeism amongst pupils from disadvantaged backgrounds
has reduced by 14% since the previous academic year.

e The PA gap hasreduced to 4% compared to those from non-disadvan-
taged backgrounds.

In addition to outcome and progress data, we have also drawn on school data
and observations to assess wider issues impacting disadvantaged pupils' perfor-
mance, including attendance, behaviour and wellbeing.

The introduction of schemes of work for foundation subjects has had a positive
impact on quality and breadth of provision. As a result of this, observations evi-
dence that children are engaged in their learning and are exposed to best
practice teaching that is underpinned by high-quality schemes of learning.
Greater pupil engagement, including those from disadvantaged backgrounds
has been noted in all areas of the curriculum delivered.
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Stakeholder voice notes the strong level of pastoral support provided for both
our children and their families. A school-wide therapeutic approach to behav-
iour and emotional health is now established and restorative practice as a re-
sponse to antisocial or unsocial behaviour is embedded. Incidents of behav-
iour, at all levels, have decreased. Parents are appreciative of the support pro-
vided regarding supporting their child’'s wellbeing and social and emotional
needs. Trust reviews at all levels note the strong pastoral support and positive re-
lationships that support and nurture our children. Pupils from disadvantaged
backgrounds represent their age group as part of our school council and are
increasingly more involved in roles of responsibility (e.g. play leaders, librarians
and Head Boy).

Based on all the information above, the performance of our disadvantaged
pupils met expectations in some areas, and we are on-frack fo meet three of
the four intended outcomes by December 2025. Although we are not yet on
track to achieve the progress and attainment outcomes for all disadvantaged
pupils, the continued improvements to quality of teaching and learning across
the school will improve outcomes and progress significantly.

Our evaluation of the approaches delivered last academic year indicates that
intervention in relation to academic support, behavioural and emotional regu-
lation and attendance were significantly impactful in improving outcomes and
opportunities for disadvantaged pupils.

We have reviewed our strategy plan and made appropriate changes for the
coming academic year.

Externally provided programmes

Programme Provider

English Planning KIT Jonathan Bond

Purposeful Communication Carolyn Gulleford

Programme

Speech and language therapy Speech and language therapist
Essential letters and sounds Oxford University Press

White Rose Maths WRM, Trinity MAT

Further information (optional)

Additional activity

Our pupil premium strategy will be supplemented by additional activity that is
not being funded by pupil premium or recovery premium. That will include:
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¢ embedding more effective practice around metacognition. EEF
evidence demonstrates this has significant benefits for pupils, particularly
disadvantaged pupils

o Utilising Trust funding to develop oral language skills through the ‘Mighty
Oak programme’

o Utilising Trust funding for EYFS teachers to gain ELKLAN accreditation to
support early language and communication

Planning, implementation, and evaluation

In planning our new pupil premium strategy, we evaluated why activity
undertaken in previous years had not had the degree of impact that we had
expected.

We triangulated evidence from multiple sources of data including assessments,
engagement in class book scrutiny, conversations with parents, students and
teachers in order to identify the challenges faced by disadvantaged pupils. We
shared practice across the Trust to learn from their approach.

We looked at several reports, studies and research papers about effective use
of pupil premium, the impact of disadvantage on education outcomes and
how to address challenges to learning presented by socio-economic
disadvantage.

We used the EEF’s implementation guidance to help us develop our strategy
and will continue to use it through the implementation of activities.

We have put a robust evaluation framework in place for the duration of our
three-year approach and will adjust our plan over time to secure better
outcomes for pupils.
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https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/implementation

